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Figure 3. The Nine Affects
(adapted from Nathanson, 1992)

critical explanation for why victims
of crime often feel a strong sense of
shame, even though the offender
committed the “shameful” act.

Nathanson (1992, p. 132) has
developed the Compass of Shame
(Figure 4) to illustrate the various
ways that human beings react when
they feel shame. The four poles of
the compass of shame and behaviors
associated with them are:

Withdrawal — isolating oneself,
running and hiding;

Attack self — self put-down, mas-
ochism;

Avoidance — denial, abusing drugs,
distraction through thrill seeking;

Attack others — turning the tables,
lashing out verbally or physically,
blaming others.

Nathanson says that the “attack
other” response to shame is respon-
sible for the proliferation of violence
in modern life. Usually people who
have adequate self-esteem readily
move beyond their feelings of shame.
Nonetheless we all react to shame,
in varying degrees, in the ways de-
scribed by the Compass. Restorative

practices, by its very nature, provides
an opportunity for us to express our
shame, along with other emotions,
and in doing so reduce their intensi-
ty. In restorative conferences, for ex-
ample, people routinely move from
negative affects through the neutral
affect to positive affects.

Because the restorative concept
has its roots in the field of criminal
justice, we may erroneously assume
that restorative practices are reac-
tive, only to be used as a response
to crime and wrongdoing. However,
the free expression of emotion in-
herent in restorative practices not
only restores, but also proactively
builds new relationships and social
capital. Social capital is defined as
the connections among individu-
als (Putnam, 2001), and the trust,
mutual understanding, shared values
and behaviors that bind us together
and make cooperative action possible
(Cohen and Prusak, 2001).

For example, primary schools
and, more recently, some second-
ary schools use circles to provide
students with opportunities to share
their feelings, ideas and experiences
in order to establish relationships
and social norms on a non-crisis ba-
sis. Businesses and other organiza-
tions utilize team-building circles or
groups, in which employees are af-
forded opportunities to get to know
each other better, similar to the pro-
cesses used with students. The IIRP’s
experience has been that classrooms
and workplaces tend to be more pro-
ductive when they invest in building
social capital through the proactive
use of restorative practices. Also,
when a problem does arise, teachers
and managers find that the reaction
of students and employees is more
positive and cooperative.

When authorities do things with
people, whether reactively—to deal

with crisis, or proactively—in the nor-
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mal course of school or business, the
results are almost always better. This
fundamental thesis was evident in a
Harvard Business Review article about the
concept of “fair process” in organi-
zations (Kim and Mauborgne, 1997).
The central idea of fair process is that
“...individuals are most likely to trust
and cooperate freely with systems—
whether they themselves win or lose
by those systems—when fair process is
observed.”

The three principles of fair pro-
cess are:

Engagement — involving individu-
als in decisions that affect them by
listening to their views and genuinely
taking their opinions into account;

Explanation — explaining the rea-
soning behind a decision to everyone
who has been involved or who is af-
fected by it;

Expectation clarity— making sure that
everyone clearly understands a deci-
sion and what is expected of them in
the future.

Fair process applies the restor-
ative with domain of the social disci-
pline window to all kinds of organi-
zations, in all kinds of disciplines and
professions (O’Connell, 2002; Cos-
tello and O’ Connell, 2002; Schnell,
2002). The fundamental hypothesis
that people are happier, more co-
operative and productive, and more
likely to make positive changes in be-
havior when authorities do things with
them, rather than to them or for them
expands the restorative paradigm far
beyond its origins in restorative jus-
tice.

(This explanation of restorative
practices is adapted from “From
Restorative Justice to Restorative
Practices: Expanding the Paradigm,”
by Ted Wachtel and Paul McCold, a
paper presented at the IIRP’s 5th In-

ternational Conference on Confer-

encing, Circles and other Restorative
Practices, August, 2004, Vancouver,
British Columbia, Canada.)
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